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Increasingly schools, having identified their
Gifted and Talented coordinator, agreed a policy
and set up a register of Gifted and Talented
pupils are asking for support with provision for
Gifted and Talented pupils.

During the past year the National Academy for
Gifted and Talented Youth (NAGTY) have
developed models of provision for both the
secondary and primary phases. These models are
based on an integrated approach to ensure that
gifted education is a part of the whole school’s
philosophy of inclusion, where Gifted and
Talented pupils/students are integrated with
their peers as much as possible.

The NAGTY outlines their view of provision as
follows:

e  Provision for Gifted pupils/students should
be a part of our practice everyday.

e  Core provision should be enhanced within and
beyond the school and should become
increasingly sophisticated with age.

e The distinctive nature of your school should
add diversity of opportunity to develop
certain aptitudes.

e The role of parents as key partners in the
education of their Gifted and talented pupils
is identified.

e The learning process and needs of individuals
should be carefully tracked so that
appropriate personalised pathways can be
created.

NOTHING NEW HERE!

So how can we enhance provision in class? Can
you tweak the questioning skills you use,

Provision for Gifted and Talented Pupils

to open up thinking skills and move away from the
stereotypical QCA curriculum at any level, in any
subject?

Can you develop thinking skills in your lessons
beyond the lower levels of knowledge (knowing
facts), comprehension (understanding the facts),
and application (applying the facts)? Where in
your lesson plan can you tweak the learners’
thinking to a higher level?

Higher levels of thinking involve analysis (taking
the facts apart), synthesis (creating something
new from the facts) and finally evaluation
(evaluating the knowledge or skill). Can these
levels of thinking described by Bloom*, be
included in the lesson to offer growing
complexity and challenge to a pupil/student’s
thinking about any topic, any lesson, any time?

A learner is someone who thinks. Successful
learning involves helping all pupils, students and
adults to develop higher levels of thinking.
Gifted and Talented pupils relish the opportunity
to work at these higher levels. How can you plan
for the higher levels and analyse opportunities
for thinking to meet the needs of your new group
of pupils/students and in particular those with
gifts and talents beginning this autumn?

The Best Practice Forum meetings will look at
aspects of thinking skills during the year.

*references

Bloom, B and Krathwohl, D.R. (1956)
Taxonomy of Educational Objectives, Handbook
1: Cognitive Domain, David McKay, New York.
NAGTY’s updated website can be viewed

at http://www.nagty.ac.uk

Julia Mabey - julia.mabey@southglos.gov.uk

Liz Townend - liz.townend@southglos.gov.uk
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The Best Practice Forum Summer 2005

looked at Thinking Skills
linked to Blooms Taxonomy outlined below:

Levels: Blooms Taxonomy

1 Knowledge

Question cues

List, define, tell, describe, identify, show,
label, collect, examine, tabulate, quote,
name, who? when? where?

Prompts

* What happened after...?
e How many...?

e Who was it that...?

e Who spoke to..?

e Find the meaning of...

e Which is true...?

2 Comprehension

Skills

» Interpretation of facts

e Compare and contrast

e Grasp the meaning of

e Order, group and infer causes

e Predict consequences

e Understand information

e Translate knowledge into new context

Question cues

Explain, discuss, compare, extend,
interpret, predict, describe, contrast,
outline, restate, summarize, distinguish

Prompts

e Can you write in your own words...?

e \Write a brief outline of...

e What do you think...?

e What was the main idea of...?

e Can you distinguish between...?

e Can you provide a definition for...?

e Can you provide an example of what
you mean by...?

3 Application

Skills

e Use information, methods, concepts,
theories, in new situations

e Solve problems using required skills or
knowledge

Question cues

Apply, demonstrate, calculate, complete,
illustrate, show, solve, examine, modify,
relate, change, classify

Prompts

= Do you know any other instance
where..?

e Can you apply the method used to some
experience of your own?

e What facts would you change if...?

e From the information given, develop a
set of instructions about...

e Would this information be useful if you
had to...?

e Could this have happened in...?




4  Analysis

Skills

seeking patterns

organisation of parts
recognition of hidden meanings
identification of components

Question cues

Analyse, explain, arrange, select, separate,
connect, divide, infer, order, classify,
compare, debate,

Prompts

e Which event could not have happened
if..?

e If .. happened, what might the ending
have been?

e How was this similar to...?

e What was the underlying theme?

e What do you see as other possible
outcomes?

e Why die... occur?

e Can you compare your ... with that
presented in ..?

e What are some of the problems of ...?

e What was the turning point in the
story?

5 Synthesis

Skills

e Generalise from given facts

» Relate knowledge from different areas
e Predict, draw conclusions

e Use old ideas to create new ones

Question cues

Combine, rearrange, create, summarise,
rewrite, integrate, substitute, design,
compose, prepare, modify, plan, invent,
formulate, generalise

Prompts

e Canyoudesigna..to..?

e What is a possible solution to ...?

e What would happen if..?

e Can you create new and unusual uses
for..?

e How would you devise a way to...?

e Can you develop a proposal that
would...?

6 Evaluation

Skills

e Assess the value of theories recognise
subjectivity

e Make choices based on reasoned
arguments

e Verify the use of evidence
e Compare and discriminate between
ideas

Question cues

Assess, grade, recommend, judge, decide,
test, convince, support, rank, measure,
select, conclude

Prompts

e Is there a better solution to ...?

e Judge the value of..

e Defend your position about...

e How would you feel if..?

e Do you think... is a good or a bad habit?
Explain.

e What changes would you recommend?
Why?

e Areyou a ..person? Why do you think
that?

e What do you think about...?
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Investigating Study Skills

What are they?

Can you weave these skills into your lessons?

1. Organisation
e organization of self and equipment
e organization of homework

2. Memory
e making lists and writing things down
e breaking things down
e mnemonics

3. Revision
e helping pupils plan for revision and improve their study skills
e helping pupils develop note-making skills

4. Working
< helping pupils to develop strategies necessary for working independently
< helping pupils to develop the strategies necessary for working collaboratively

5. Subject Conventions
e Helping pupils to understand the similarities and differences between lessons in
different subjects
e Helping pupils to understand the use of technical language in subjects

6. Thinking
e Classification and evaluation
Comparing things
e Organizing information
Making links between ideas and information
Understanding the big picture’ - the context in which the learning takes place

\i, ‘ 7. Reflection
e How pupils learn things outside school
e How pupils learn things in school




TORONTO

Jamie Woodworth, Wheatfield Primary School
TIPD visit to Canada - 2005

Introduction

Without doubt, this has been the most informative, analytical and
productive professional development that 1 have undertaken during
my five years as a primary school teacher. I enjoyed the
opportunity to question my own practice and partake in numerous
discussions with colleagues, all of whom were fantastic fun and
dedicated professionals. This report aims to outline my thinking in
relation to the visit's objectives, my personal and professional reflections and the positive
implications | hope this will have in my school.

1 Initial Learning Intentions

The pre-visit learning intentions were as follows:

o Intention 1 To what extent do Toronto schools provide for ‘Gifted and Talented’
students? How are they identified? Would these processes work within our own
education system?

o Intention 2 What curricular, classroom management and leadership issues are there
in relation to the provision for ‘Gifted and Talented’ students?

o Intention 3 To what extent is ICT used as a teaching and learning tool with regard

to provision for ‘Gifted and Talented?

In relation to the above learning intentions my conclusions were as
follows:

Intention 1
Provision for Gifted and Talented

A) Canada has no federal Ministry of Education. Consequently; each provincial government
is responsible for its own educational agenda and financial commitment. The provincial
Ministry of Education is solely responsible for the implementation of the Education Act and
this responsibility is delegated to District School Boards. Within these District School
Boards, the trustees decide policy although funding is to some extent limited. However,
District Boards can and do provide funding for Special educational Needs and a
considerable proportion of this money is available for the Gifted Program, although these
programs are not guaranteed. It is clear that parental lobbies have a more valued and
influential impact on policy, in particular with relation to Special Needs education.

B) District School Boards assess and identify ‘Gifted’ students using a set of clear

criteria. In Grade 4 (our Year 5), all children sit a series of tests known collectively as the
Canadian Cognitive Ability Tests. The children are then split into nine separate percentiles.
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The eighth and ninth percentiles are then put through a WISC 1V intelligence test. The

top 2% are identified as gifted and, as much as funding will allow, are offered a place in a
Gifted Program.

C) There is no provision for ‘talented’ children - ie gifted sports players, artists or
musicians.

D) Gifted classes exist in certain schools receiving their students from other schools in
the vicinity. These children do not necessarily mix with the mainstream children.

E) Many of the ‘Gifted’ children have partial or severe learning or behavioral difficulties.
For example, a number of children are autistic with a significant number of ADHD,
Asperger’s and Dyspraxic children.

It is clear that the Canadian provision for ‘Gifted’ children is a much more comprehensive
system than anything that exists here. A rigorous assessment procedure ensures that a
minimal number of children slip through the net. When questioned ‘What's the point?’ all
teachers and representatives without question signalled the desire to provide a holistic
education to each and every child that was specific to their needs. It was also clear that
all children were encouraged to explore their own learning, an ethos that seemed to be
engrained within each child. The Canadian children I met and spoke to
wanted to learn and knew the value of education. I have questioned
whether this is the over-riding feeling 1 get in my school or my
classroom and I'm afraid to say that it is not. Whether this is a
result of a dull, test obsessed educational system, a propped up,
un-ambitious society where learning just isn't cool or something
else, I am not sure.

To answer my previous question as to whether the Canadian system would work here, I have
to conclude that it would not. Financial considerations and the over-whelming statistic
driven focus on the under-achieving child mean that little or no provision can be provided to
the same extent with in our own education system for the gifted child.

Intention 2
Curricular, classroom management and leadership issues

A) On the whole, much of the teaching and learning was not dissimilar
to what you would expect to find in Great Britain but there was a more
concentrated focus on collaborative and personalised learning. Teaching
varied from inadequate to outstanding but the over-riding theme was
that the teacher acted as a facilitator to learning rather than an
instructor or presenter of knowledge. The teacher spent more time on
the core disciplines of planning and assessment, ensuring that a variety of tasks suited to
the learning styles were provided. The teacher ensured that the children were very aware
of the success criteria for the task and that they (the student) would be judged against
them. 1 also observed a fair amount of worksheet based learning, much of which was self
or peer assessed. It was evident that many children were aware of their preferred




learning style and of the multiple intelligences. Children would often choose their own way
of presenting their findings.

Classroom practice reflected the philosophy to provide an education to each child based on
their personal needs. Consequently, a broad and enriched curriculum, where time was an
insignificant factor, has become the core principle for the provision for the gifted child.
Each unit of work began with an assessment task. If the child was successful, the learning
would immediately move on to focus on the higher thinking skills associated with that
knowledge. The children had, in effect, already been streamed and so the opportunities to
provide this curriculum were not hindered by the need to constantly re-visit units of work.
In Britain, it seems we do this to attempt to ensure children get through tests rather than
to aid learning.

B) Possible classroom management issues included the provision of a vast array of
activities to match the needs of the children. It was clear that the ‘Gifted’ teachers had a
good understanding of special needs education, and were skilled in dealing with a range of
strong personalities within the classroom.

C) It was difficult to ascertain the leadership issues other than to suggest that the entire
program for gifted pupils seem to be driven by one or two people at the District Boards.

At some schools, it was not apparent that the principle was particularly proud of their
inclusion as a provider. The teacher and the pupil seemed to be more independent from the
standard curriculum and 1 suppose they could be called leaders in their own rights.

Intention 3
The role of ICT in Teaching and Learning

I very much expected to be bowled over by the impact of ICT, as a
teaching and learning tool, in a North American country. Sadly, this
was not the case. If anything, I returned feeling pretty chuffed
with my own ICT skills and the impact I have had to ensure ICT
directly impacts on standards of teaching and learning in my own
school. There were some aspects, such as the leasing of ICT
equipment which was maintained and renewed centrally, that I am a
little envious of but my over-riding feeling was that they (Canadian educationalists) had
missed a trick.

At no stage of the visit did I see ICT being used as a teaching tool. None of the teachers I
met had a laptop, data projector or interactive whiteboard in their classroom. Many of the
teachers expressed a wish for this equipment but the money or ICT agenda was not in
existence.

ICT seemed to be used solely for research over the Internet or for publishing work. Large
ICT suites did exist and were used for this purpose. Some schools employed an ICT
technician whose role was to facilitate the publishing process and manage Internet use.
One such technician confirmed that there was no ICT curriculum and that ICT was not
used to consolidate literacy or numeracy skills.




All teachers that I met stated that most, if not all, of their learners had access to a
computer at home and therefore their level of ICT literacy was high. There was simply no
need for ICT to play a major role in learning at school other than to aid publication and
research. The former of these two elements is not uncommon in British schools and the use
of ICT as a research tool has gathered momentum but I would be inclined to suggest that
ICT has a made a greater impact on standards in Britain than it has in Canada. To what
extent this is a result of a government and ICT industry driven agenda in Britain, one
cannot be sure.

Personal Reflections

TIPD provided me with a fantastic
opportunity to:-

0 spend significant amounts of time
reflecting on my own teaching and
sharing experiences with others.

0 question my own professional
practice, renew my enthusiasm for
teaching and learning

o0 learn new things!

Professional Reflections

Other than a valuable insight into an
alternative education system, 1 feel I have
gained a number of new, practical tasks I can
adopt in my own classroom. The importance of collaborative, engaging and challenging
activities cannot be underestimated. These should be available to all learners in my care.

Perhaps the most fascinating and engrossing learning that 1 experienced in Toronto, came
through the True Colors workshop. Although I already knew a little about personality
types, | had yet to appreciate the fundamental impact this can have on the day to day
behaviour of myself, my family, my colleagues or the children I teach. 1 am determined to
research and develop this aspect of learning to its maximum potential by trying out a range
of things at school.

I hope that, through a mixture of renewed enthusiasm, adaptation of my professional
practice to include much of the excellent practice that 1 observed and the focused
provision for all students, this TIPD experience can have lasting benefits to all learners at
my school. In conjunction with the senior leadership team and gifted and talented co-
ordinator, a plan has already been drawn up to maximise the learning from this visit.
Suggestions so far include Inset training on providing enriched and diverse activities,
provision for all learners and learning styles, peer assessment, self assessment and the
progression to a ‘Can Do’ ethos at school.

Jamie Woodworth
Wheatfield Primary School
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9 Annual Championships

The 9" Annual Chess Championships were held at Elm Park School in Winterbourne on
Saturday 11 June 2005 when approximately 130 pupil from 15 primary schools took part in
the day's events. In addition, 13 pupils from 4 secondary schools took part in their own
competition on the day.

The day consists of all pupils taking part playing 6 matches each, when using Chess Clocks
they have 20 minutes thinking time each in which to complete each match or forfeit the
game. A competition took place for Y2/3, Y4, Y5, Y6 and secondary school pupils were
awarded for the first 3 places in each competition and certificates were given to all those
ﬁlpils taking part in the day.

This is the second year we have run the competition for secondary schools and 10 pupils
entered from The Ridings with 1 pupil entering from KLB, SBL and Mangotsfield Schools.
To be able to enter the event the pupils must have attended a South Gloucestershire
Council Primary School.

A press release was issued via Corporate Communications prior to the event and the local
press turned up on the day to take pictures to be published in the Gazette.

The venue for the competition changes each year, relying upon a school volunteering itself
as a venue.

This event would not be possible without the assistance of AndyWebbe, Personnel Manager
who runs one of the year group competitions on the day and whose wife prepares all the
certificates. This year, for the second time | have been lucky enough to have Tim Chinnick
who is employed as a Highways Maintenance Inspector for the Council running another year
group competition.

All profits from running the competition are ploughed back into Chess by buying more
chess sets and chess clocks for use in the competition. These
boards are also sold to schools at cost price or loaned to them on
condition that they are returned for use at the annual tournament.

This event is the climax of our league season when this year 16
schools played each other in any of the 3 divisions. The winners
this year were: Premier Division: Alexander Hosea, Division One:
Old Sodbury and Division Two: St Barnabas.




South Gloucestershire Primary Schools Chess Assaciation

Chairman: Mervyn George, Carcassonne,
10,Clayton Close, Portishead,
North Somerset, BS20 6YU
Tel: Work (01454) 865429
E-mail mervyn.george@southglos.gov.uk

9th Annual Championships
Elm Park Primary School
Saturday 11 June 2005

RESULTS

Page 1
: d
Winner Runner up 3" Place
Under 8 Y3 NAME Ben Hubbert 1. Erin McAfee 1. William Burns- Jones
2. Thomas Adams 2. Fraser Martin
3. William Hardie-Brown
Emersons Green 1. Alexander Hosea 1. Frampton Cotterell
SCHOOL 2. Hambrook 2. Hambrook
3. 3. Elm Park
5PTS 45PTS 4.5PTS
Under 9 Y4 David Mercer 1. William Churchfield 1. Chris Pidsley
NAME 2. Oliver Brawn 2. Toby Hudson- Davies
3. William Broad
4. Seby Wedgwood
SCHOOL Frampton Cotterell 1.  Stoke Lodge 1. Hawkesbury
2. Old Sodbury 2. TrinityCof E
3. Hawkesbury
6 PTS 4. Trinity Cof E
45 PTS 4 PTS
Page 2
Winner Runner up 3rd Place
Under 10 NAME William Mc Combe | 1. Max Bleakman 4.  David Giles
Y5 2. Kieran Howells 5. Thomas Horseman
3. Peter Weber
SCHOOL Cadbury Heath 6. Hambrook 9.  Coniston
7.  Emersons Green 10. Frampton Cotterell
6 PTS 8.  Frampton Cotterell
5PTS 45PTS
Under 11 NAME Mark Greene Ben Teagle 1. Ben Limmer
Y6 2. Daniel Oreiro
SCHOOL | Alexander Hosea Old Sodbury 1. St. Barnabas
2. Old Sodbury
6 PTS 5PTS 45 PTS
11+ NAME Oliver McAfee 1. Jack Armorgie Robert Hazlewood
Secondary 2. Jason Klein
School 3.  Alex West
SCHOOL K.L.B. The Ridings High School The Ridings High School
6 PTS 4 PTS 3.5PTS

TEAM COMPETITION WINNERS:-

FRAMPTON COTTERELL
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LIFE CYCLE OF A BUTTERFLY |

First T
WHAT AM I? —

=

L | WHAT AMI?,
| WHERE DO I LIVE?,

HOW DO I GET AROUND? _

WHAT DO I EAT?,

WHAT AMI?,
WHERE DO I LIVE?,

HOW DO I GET AROUND?.
WHAT DO 1 EAT?,

HOW DO I GET AROUND?

| WHAT DO 1EAT?

| WHERE DO I LIVE?,

| HOW DO I GET AROUND?______

WHAT DO 1 EAT?,

LIFE CYCLE OF A LADYBIRD

Third

WHAT AM I?
WHERE DO [ LIVE?.

HOW DO I GET AROUND?____

WHAT DO I EAT?,

. WHAT AMI7,
WHERE DO I LIVE?,

HOW DO I GET AROUND?

WHAT DO I EAT?,

J:”[ i — ==
e WHAT AM I7 i

WHERE DO I LIVET,

HOW DO I GET AROUND?,

WHAT DO [ EAT?,

Fourth:

WHAT AM I7
WHERE DO I LIVE?.

HOW DO I GET AROUND?

WHAT DO 1 EAT?
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Enrichment Activities for
Gifted and Talented Children

Enrichment Enrichment work is also an opportunity for
P teachers to develop their professional

Activities experience and to explore their areas of

for Gifted interest as well as for pupils to broaden their

& Talented learning experience.

Children This book is aimed at supporting the secondary
g gifted and talented student. Much of the

99 {deas for material can be easily adapted for use with

enr:-cﬁ ,me’,” post-16 students and staff development

activities in programmes. The aim of the authors is to offer

secondary activities that require little in the way of

schools specialised resources or specialised knowledge.

RISK-FREE ORDER FORM
We will send you your books and an inveice; if you decide not to keep the books simply return them in a
re-saleable condition within 21 days with the invoice and you will owe nothing.

QTY  Total

Enrichment Activities for Gifted & Talented Children | 0-9546874-6-9 £125.00

Add pestagajpacking | £ 4.50

Total order value | £

Delivery details:

HAME: EMAIL:
JOR TITLE:
SCHOOL/ORGANISATION:
ADDRESS:

POSTCODE:
TEL: FAX:

Payment details:
D Please invoice my school/organisation, order number (if applicable 1

D Cheque enclosed, payable to Optimus Publishing
D | wish to pay by credit card

Name of cardholder

Address of cardholder if different from above

Card type:

cara nomber: [ ][ 1 JIIOOO0OOO0OOON  exiy dete: 1L/

05gENRabcdef

ORDER your RISK-FREE copy TODAY and Return your order form to:
Optimus Publishing, FREEPOST LON 13693, LONDON EC1B 1LT

Fax: 0845 450 6405 OR Phone: 0845 450 6406

Who should buy ?

99 ideas for enrichment activities in .
Teachers in schools and colleges

secondary schools

Edited by John Senior and Julian Whybra Gifted and talented advisers/
ISBN: 09546874-6-9 co-ordinators

Mentors and teaching assistants
£125 + £4.50 pé&p Form tutors




BRIGHT SPARKS

Gifted and Talented and thinking skills books from

David Fulton Publishers

Teaching Thinking Skills Across the Early Years
aged 4-7

A Practical Approach for Children

Edited by Belle Wallace

Early Years

£17.00 = Paperback = 192 A4 pages
1-85346-842-8 = 2002

Teaching Thinking Skills Across the Middle Years
A Practical Approach for Children aged 9-14

Edited by Belle Wallace and Richard Bentley

Primary + Secondary

£17.00 = Paperback = 160 A4 pages
1-85346-767-7 = 2002

Teaching Thinking Skills Across the Primary
Curriculum

A practical approach for all abilities

Edited by Belle Wallace

Primary

£17.00 = Paperback = 144 A4 pages
1-85346-766-9 = 2001

Thinking Skills and Problem-Solving — An Inclusive
Approach

A practical Guide for Teachers in Primary School

Belle Wallace, June Maker, Diane Cave and Simon
Chandler

Early Years + Primary

£16.00 = Paperback= 176 A4 pages
1-84312-107-7 = 2004

Thinking it through

Linking language skills, thinking skills and drama
Gill Thompson and Huw Evans

Primary

£17.00 = Paperback = 112 pages
1-84312-190-5 = 2004

Gifted and Talented Education from A-Z
Jacquie Buttriss and Ann Callander
Primary + Secondary + Tertiary

£12.00 = Paperback = 128 pages
1-84312-256-1 = 2004

Think about it!
Thinking skills activities for Years 3 and 4
Jacquie Buttriss and Ann Callander

£15.00 = Paperback = 128 A4 pages
1-84312-234-0 April = 2005

Discovering and Developing Talent in Schools
An inclusive Approach

Bette Gray-Fow

Primary+Secondary

£17.00 = Paperback = 160 pages
1-84312-669-9 = 2004

Gifted and Talented Children with Special
Educational Needs

Double Exceptionality

Edited by Diane Montgomery

Primary + Secondary

£18.00 = Paperback = 224 A4 pages
1-85346-954-8 = 2003

Using Literacy to Develop Thinking Skills with
Children Aged 5-7

Paula lley

Early Years + Primary

£16.00 = Paperwork = 128 A4 pages
1-84312-282-0 = June 2005

Using Literacy to Develop Thinking Skills with
Children Aged 7-11

Paula lley

Primary

£16.00 = Paperback = 128 A4 pages
1-84312-283-9 = June 2005

Using History to Develop Thinking Skills at Key
Stage 2

Belle Wallace and Peter Riches

Primary

£15.00 = Paperback = 152 A4 pages
1-85346-928-9 = 2003

Using Science to Develop Thinking Skills at Key
Stage 1

Practical resources for gifted and talented learners

Max de Boo

Early Years + Primary

£14.00 = Paperback = 168 A4 pages
1-84312-150-6 = 2004




[——‘ .

-



Music Enrichment Morning
at Sir Bernard Lovell

On the 13 June, 1 had the pleasure of accompanying a small group of my children to Sir Bernard
Lovell School to take part in a morning of Music and ICT enrichment. “It was a huge school, we
thought we might get lost!” joked Sian. We joined children from other primary schools in South
Gloucestershire and after some initial shyness, swapped some ideas and jokes during the session!
“The games at the beginning helped us to do this - we needed to keep in time with rhythms and
create our own in groups.” Timor explained “I was a bit shy at first to work with children from
another school, but we were talking by the end”

Sven Rees introduced us to GarageBand, ICT software that allowed us to
compose our own songs. We watched Sven model each step before moving
| to our own computers to add to the tracks. “It was easy to do the
program a step at a time because Mr Rees showed us how to do it. He was
helping Timor and I to make the musical elements work together and to
burn the track to the disc” said Lee. We built up the songs layer by layer,
first adding the drum section, then the bass, next the guitar and finally an
extra layer, such as strings, was added. As each step was added, we re-played the song to check
new elements fitted the track and adjusted as necessary. “It was quite a complicated program to
use. It's hard to drag the parts of the track where you needed them. However, it was worth the
effort!” insisted Georgia.

Once we had created a dynamic 16 beats, we added a second section.
We added each layer, but made this part distinctly different to the A
section. To complete our musical tracks, we copied the A section to
repeat after the B section. “I think that it was really good software -
it was good to try music and get into music because it had different
types of instruments. 1 thought it was an easy program, fun to use,
made a great sounding tune - and there were lots of options to choose
from.” - Sian

We had a chance to move around and listen to others tracks and were
amazed at the differences in each group - each track was a unique piece.
“1 loved listening to the songs of the children from other schools on the
computer. Sian and 1 made ours very soft and gentle and the others
sounded really different. Some were very rocky or
spooky sounding, so I heard different ideas,” says
Georgia. We took home CD's of the tracks, which enable the four from
Falconride to surprise others at home with their composing talents! “My mum
loved it - she didn't know 1'd be able to do that!” laughed Georgia.




It was a fantastic morning and we felt we had learned a great deal
from taking part. “l thought Garageband was a really good
program because you can make your own music. Before I went to
Sir Bernard Lovell I didn't know you could make music like that on
the computer” said Timor. Lee agreed, adding “lI hope we can get
the software for our school!”

Laura Harrison, Music Co-Ordinator
] Falconride Primary School, Kingswood

Useful Courses

Help your G&T pupils to ‘Reach for the Stars’

15.02.06 Cardiff
One day conference by the G&T specialist David George £185 + VAT

Powerful Methods to Teach Gifted & Talented

09.03.06 Birmingham

Barry Hymer is a truly motivating G&T speaker
http://www.osiriseducational.co.uk

Best Practice Forum
Tuesday 7 June, Thurs 6 Oct, Weds 8 Feb 2006 — 4.00 — 5.30 pm — primary
Thurs 9 June, Weds 5 Oct 2005, Tues 7 Feb 2006 — 4.00 — 5.30 pm — secondary
Weds 15 Mar 2006 — 1.15 — 3.30 pm — All Key Stage 3,4 and 5 teachers

Severnside Professional Development Centre

Next session: Building on Bloom’s Taxonomy of Thinking Skills




